Results of Primary 6 English Language in TSA 2008

The territory-wide percentage of P.6 students achge English Language Basic
Competency in TSA 2008 was 71.5%. There was atsligitease in the percentage
achieving basic competency in 2008 relative togreréince level in 2007 which was 71.3.

Primary 6 Assessment Design

The assessment tasks for P.6 English Languagebasesl on thBasic Competency (BC)
Descriptors (Tryout Version) for English Languaddle end of Key Stage 2 (Primary 6)
and theCDC Syllabus for English Language (Primary 1 — 8971 The tasks covered the
four language skills: listening, reading, writingida speaking, and were designed in
accordance with the learning objectives in thrderialated strands: Interpersonal (1S),

Knowledge (KS) and Experience (ES).

The P.6 written assessment consisted of four spbrpdor Listening and four sub-papers
for Reading and Writing, comprising a total of 1l2dms and 134 score points. The
duration of each Listening sub-paper was approxip&0 minutes, while each Reading

and Writing sub-paper was 50 minutes. Some iterpeaapd in the Listening and Reading

sub-papers acting as inter-paper links. The osdsasnent consisted of 16 sub-papers. The

composition of the P.6 sub-papers is summariséadle 7.11.

Table 7.11 Composition of P.6 Sub-papers

Written Assessment Speaking Assessment
Basic No. of Items (Score Points) Basic No. of Items (Score Points)
Competency Competency
Listening 6EL1 | 6EL2 | 6EL3 6EL4 6ES1/ | 6ES5/| 6ESY/ 6ES13/
L3-R-3-P6BC
L3-L-1-P6BC 22) 1) 1) 22) (reading aloud) 6ES3 | 6ES7 6ES11 6ES15
(discriminating sounds 2(8) | 2(8) 2(8) 2(8)
L4-L-2-P6BC a4y | 3@) | 4@ 5(5) 6ES1 | 6ES5 | 6ES9 | BES13
(language use) L3-S-3-P6BC | to to to to
L4-L-3-P6BC (ideas) 6ES4 | 6ES8 | 6ES12 6ES16
(listening strategies) 23(23) | 25(25)| 25(25) | 21(21) 4(16) | 4(16) | 4(16) 4(16)
Reading 6ERW1| 6ERW2| 6ERW3| 6ERW4 eest | eess | eeso | eEsiz
L3-R-5-P6BC L3-S-4-P6BC to to to to
(reading strategies) 30(30) | 28(28) | 30(30) | 28(28) (language use)| 6ES4 | 6ES8 | 6ES12 | 6ES16
L3-R-6-PEBC 0 22 22 ” 4(12) | 4(12) | 4(12) 4(12)
(reference skills)
L4-R-4-P6BC 33) | 22 | 3@ 2(2) | L4-S-1-P6BC | 6ES2/| BESE/| 6ES10/ | BESL4/
(language use) (pronunciation) 6ES4 | 6ES8 | 6ES12 | 6ES16
Writing 6ERW1| 6ERW2| 6ERW3| B6ERWA4 2(6) | 2(6) 2(6) 2(6)
L3-W-3-P6BC
. 1(4) 1(4) 1(4) 1(4)
(relevant ideas) eye contact | BESZ/ | BESH/ | 6ESLO/ | GESL4)
SRS |y | g |1 | 1@ | (O | 55 | Sy | 20 | 20
(language use)
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P.6 Listening ltems

Each student was required to attempt three liggetaisks in one of the four listening sub-
papers (about 30 minutes each). Listening matesiate played once or twice, depending
on the nature and difficulty of the task. Descap$ of the listening tasks are provided in
the following Tables 7.12 and 7.13.

Table 7.12 P.6 Listening: Distribution of Items

Basic Descriptor No. of
Competency P ltems

N

L3-L-1-P6BC | Discriminating between words with a range of vowe
and consonant sounds

L4-L-2-P6BC | Understanding the use of a small range of language 8
features in simple literary / imaginative spokexige

L4-L-3-P6BC | Using a range of strategies to understand the mgarhi 44
simple texts on familiar topics which are delivered
clearly in familiar accents

TOTAL 54

Table 7.13 P.6 Listening: Item Description and Qestion Types

Basic Item Description Question Type No. of Items
Competency (Score Points)
L4-L-2-P6BC | Riddles
L4-L-3-P6BC | 6EL1/6EL3 Part 1A Multiple choice 4(4)

6EL2/6EL4 Part 1A 3(3)
L4-L-1-P6BC | Phone-in Radio Programme
L4-L-3-P6BC | 6EL1/6EL2 Part 1B Multiple choice 8(8)

6EL3/6EL4 Part 1B 8(8)
L4-L-3-P6BC | Story-telling — Gift

6EL2/6EL3 Part 2 Multiple choice 9(9)
L4-L-3-P6BC | Conversation — Jobs

6EL2/6EL3 Part 3 Multiple choice 9(9)
L4-L-1-P6BC | Radio Interview — Basketball Player
L4-L-2-P6BC | 6EL1/6EL4 Part 2 Multiple choice 8(8)
L4-L-3-P6BC
L4-L-3-P6BC | Story — Hiking

6EL1/6EL4 Part 3 Multiple choice 9(9)
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P.6 Reading Items

Each student was required to attempt four readisgstin one of the four Reading and
Writing sub-papers (50 minutes each). About 25 tesmuwere allotted for the reading

tasks in each sub-paper. Descriptions of the rgadisks are provided in Tables 7.14 and
7.15.

Table 7.14 P.6 Reading: Distribution of Items

Basic Descriptor No. of
Competency Items
L3-R-5-P6BC | Using a range of reading strategies to understaed t 58

meaning of simple texts with the help of cues
L3-R-6-P6BC | Applying simple reference skills with the help oks 3
L4-R-4-P6BC | Understanding the use of a small range of language 5
features in simple literary / imaginative texts
TOTAL 66
Table 7.15 P.6 Reading: Item Description and Quesn Types
Basic Item Description Question Type No. of Items
Competency (Score Points)
L4-R-4-P6BC| Poem — The Test Multiple choice 7(7)
L3-R-5-P6BC | 6ERW1/6ERW2 Part 1
L3-R-5-P6BC | School Visit Multiple choice 8(8)
6ERW1/6ERW3 Part 2

L3-R-5-P6BC | School Newsletter Multiple choice 8(8)
6ERW1/6ERW4 Part 3

L4-R-4-P6BC| A Play Multiple choice 11(11)

L3-R-5-P6BC | 6ERW1/6ERW3 Part 4

L3-R-6-P6BC

L3-R-5-P6BC | Fun Park Multiple choice 8(8)
6ERW2/6ERW4 Part 2

L4-R-5-P6BC | Directory Multiple choice 9(9)
6ERW2/6ERW3 Part 3

L4-R-4-P6BC | A Report Multiple choice 8(8)

L3-R-5-P6BC | 6ERW2/6ERW4 Part 4

L4-R-4-P6BC| Poem — A Fun Time Multiple choice 7(7)

L3-R-5-P6BC | 6ERW3/6ERW4 Part 1
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P.6 Writing Tasks

Each student was required to attempt one writislg ¢td about 80 words in one of the four
Reading and Writing sub-papers (50 minutes eadmuf25 minutes were allotted for the
writing task in each sub-paper. Descriptions of wh#ing tasks are provided in Tables
7.16 and 7.17.

Table 7.16 P.6 Writing: Distribution of Items

Basic Descriptor No. of
Competency P ltems
L3-W-3-P6BC | Writing and / or responding to simplexts with 2

relevant information and ideas (including personpal
experiences, imaginative ideas and evaluative tsha
with the help of cues

=

L3-W-4-P6BC | Writing simple texts using a small rargf vocabulary, 2
sentence patterns, cohesive devices and verb forms
fairly appropriately with the help of cues desptene
spelling and grammatical mistakes

TOTAL 4

Table 7.17 P.6 Writing: Item Description

Basic Item Description No. of Ite_ms
Competency (Score Points)
L3-W-3-P6BC | An Injured Dog 1(4)
L3-W-4-P6BC | 6ERWI1/6ERW2 Part 5 1(3)
L3-W-3-P6BC | Students’ Spare Time Activities 1(4)
L3-W-4-P6BC | 6ERW3/6ERW4 Part 5 1(3)
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P.6 Speaking Tasks

Each student was required to attempt either ‘ReadMoud and Teacher-Student

Interaction’ or ‘Presentation’ in one of the 16 fqdpers (each sub-paper was about 5

minutes in length including preparation time). A sefour sub-papers were allocated to

each session, totaling four sessions over two dagsal assessment. Different sub-papers
were derived from different topickibrary (6ESO1 & 6ESO8 Public Transport in Hong
Kong (6ES02 & 6ESO5 Family Time(6ES03, 6ES04, 6ES06 & 6EHOHealthy Living
(6ES09, 6ES12, 6ES14 & 6ERISports(6ES10 & 6ESIB3andHealthy Eating(6ES11 &
6ES16. Descriptions of the speaking tasks are providédble 7.18.

Table 7.18 P.6 Speaking: Distribution of Tasks

information and ideas fairly appropriately with

the help of cues despite some grammat
mistakes

Basic Task Description Descriptor
Competency
L3-R-3-P6BC| Reading Aloud Showing a basic understanding of simple and
6ESOL, 6ESO3, 6ESJSfamlllar texts by reading 'alc.Jud the texts with
6ES07, 6ESH) 6ES1] comprehensible pronunciation and generally
6ES13 & 6ES15 appropriate pace, stress, rhythm and intonation
L3-S-3-P6BC Providing and / or exchanging (asking anpd
answering) simple information and ideas
(including personal experiences, imaginative
Teacher-Student ideas and evaluative remarks), and attempting
Interaction to provide some elaboration with the help |of
6ESOL, 6ES03, BESPE >
L3-S-4-P6BC| 6ES07, 6ESH) 6ES1] Using a small range of vocabulary, sentence
6ES13 & 6ES15 patterns and cohesive devices to convey simple
information and ideas fairly appropriately with
the help of cues despite some grammatical
mistakes
L4-S-1-P6BC Pronouncing familiar words comprehensibly
L3-S-3-P6BC Providing and / or exchanging (asking and
answering) simple information and ideas
Presentation (including personal experiences, imaginative
ideas and evaluative remarks), and attempting
6ES02, 6ES04, 6ESD6y5 provide some elaboration with the help [of
6ES08, 6ES10, 6ES12¢CUes
L3-S-4-P6BC| 6ES14 & 6ES16 Using a small range of vocabulary, sentence
patterns and cohesive devices to convey simple

cal
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Performance of P.6 Students with Minimally Acceptab le Levels of
Basic Competence in TSA 2008

P.6 Listening

In listening, students with minimally acceptableels of basic competence were able to:
extract specific information, infer simple infornwat, identify the moods of the speakers
and discriminate between initial consonants and ¢oitsonants. They were also capable

of understanding the overall meaning of simple spdiexts on familiar topics.

Specific Information

In the conversation ‘Phone-in Radio Programme’, iggority of students could
interpret when Tom'’s friend moved away as Tom samp years ago, my very best
friend Alan went to Australia to study' (6EL1/6EIEArt 1B Q.4) and what happened
to Judy when Mary said, ‘my best friend, Judy. She has moved to Canada
(6EL3/6EL4 Part 1B Q.5). In the story ‘Gift' (6ELE¥#L3 Part 2), they were also
capable of interpreting what Auntie Mary liked bgtracting the information ‘Auntie

Mary was interested in reading books’ (Q.3).

Most students could extract specific informaticonirpictorial cues given as options,
e.g. ‘Jenny’s gift’ was identified by extractingetinformation ‘she (Mary) glued the
photos onto the paper and made a book...she putabile ibto a pretty gift box’
(6EL2/6EL3 Part 2 ‘Gift' Q.7); ‘what Tom and Alaniddon Lantau Island’ was
identified by referring to information: ‘we sleptutside on a beach, barbecued and
went swimming in the sea’ (6EL1/6EL2 Part 1B ‘Pham&adio Programme’ Q.6).

In the radio interview ‘Basketball Player’ (6EL1LM6E Part 2), many students were
able to interpret the height of the guest wherdd &..in metres, 2.29’ (Q.2).

Main Ideas

The majority of students were competent in intémpgethe main ideas in spoken
texts with the pictorial cues given, e.g. what Jokants to be someday was
understood by referring to ‘Teaching is interesting | (John) like painting very
much. Maybe | can be an artist or an art teachéBEL2/6EL3 Part 3 ‘Jobs’ Q.8).
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Tone

The majority of students were able to identify peaker’s tone of voice, e.g. Mary
sounded sad when she greeted the host of the phoagto programme (6EL3/6EL4
Part 1B Q.4).

Sounds

The majority of students were able to distinguishween initial consonants, e.g. /j/
(Jack) correctly from /bl/ (Black) and mid consotzare.g. /m/ (Jackman) from /s/
(Jackson) (6EL1-6EL4 Part 1B ‘Phone-in Radio Progre’ Q.1).

P.6 Reading

Students with minimally acceptable levels of basimpetence were capable of extracting
specific information from a poster and a noticeeyrbould interpret unfamiliar expressions

and infer information that was not explicitly s@hia informational texts.

Text-types

The majority of students could identify differergxt-types, such as a poster
(6ERW2/6ERW4 Part 2 ‘Fun Park’ Q.1).

Unfamiliar Expressions

Many students were able to interpret the meaningnémiliar expressions such as
‘haunted attractions’ in a poster (EERW2/6ERW4 Raiffun Park’ Q.5). Students
were successful in associating ‘frightened’, onghef given options, with ‘haunted

attractions’.

Specific Information

The majority of students were able to extract deicaformation, for example, when
reading a notice, they could work out when to ntleetclass teacher at the school and
what to wear for a school visit (EERW1/6ERW3 PartS2hool Visit' Qs.2 & 3
respectively); when reading posters, they couldidedvhere people can buy tickets
to a Halloween Party (6ERW2/6ERW4 Part 2 ‘Fun PQK).

Inference Skills

The majority of students were able to infer simpfermation not explicitly stated in

a notice, e.g. students have to bring ‘$30 for tufiom the notice and so John must
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bring $30 for a ‘barbecue’ since students will haaebarbecue at 12 noon
(BERW1/6ERW3 Part 2 ‘School Visit' Q.6). Also, wheeading a directory, they
could infer that John'’s sister can choose ‘Old led/’ since she has only $45 which
is not enough for buying tickets to other progrararbat the exhibition is free of
charge (6ERW2/6ERWS3 Part 3 ‘Directory’ Q.3).

P.6 Writing

The writing assessment at this level required tiraptetion of one writing task of about
80 words in 25 minutes. Students with minimallyeqatable levels of basic competence
generally understood the task requirements andupemtithe required word length with
relevant content and ideas. Students could write an adequate range of vocabulary,
sentence patterns, cohesive devices and verb fthosgh some grammatical errors and

spelling mistakes were apparent.

An Injured Dog (6ERW1/6ERW?2 Part 5)

This writing task asked students to give an accobiiain event where a little boy saw an

injured dog based on two pictures given as prompts.

Imagine yvou saw a dog on the street one day. The dog was hungry and one af his
legs was hurt.

Write about 80 words. Use the following pictures and ideas for yvour composition.

Where is
his master?

. When and where did vou see the dog?
. What happened to the dog?

. How did vou feel?

. What did vou do?

. What happened in the end?
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Students at the minimally acceptable level of basienpetence demonstrated the
following characteristics:

Student Exemplar 1

Content

provides some brief ideas

description is quite clear

Language

uses a limited range of vocabulary, e.g. ‘followdabught’, ‘brought’

use of past tense to narrate past events, elgo‘heent to...’, ‘the dog followed me’, *
it became my pet’, ‘We felt very happy’

some grammatical mistakes, e.g. ‘I brought it }chome’

uses simple cohesive devices, e.g. ‘so’, ‘althoagidf ‘in the end’

Student Exemplar 1

One day, T saw a dog o' ﬂe tfﬁ"'t L coul C\ ‘:@w "t5
\QG} ‘J‘"‘S\W‘f. oy CT!‘JD wen t{; LML_ft ﬂ? (107
; «Ka”gwﬁg W, =z L—\Jﬁ;—xtﬁc{ Co ?-P "E} So -
\aalﬂ@lw Sohe ﬁ)‘{ Co ﬁu T Alﬂ'ﬁitfii\ L g
vt Voot sl S
)[n[;.sl raxs ot t Cp - {‘ Ur d bs pngle ﬂ

T could et Faupd  Wis wadey S0 1 l:\:f-‘th
i o oo, Ty He ‘éh(’r T é@f"nmﬁ m-/
IhPqu@ falk 1!%?‘{‘\{ }qaugﬂp\;};

199



Student Exemplar 2

Content

provides a factual account of the story
descriptions lack clarity and coherence e.g. ‘Itcund it's master. Suddenly a man
said, “don’t run, the thief.’

Language

use of dialogue conventions such as ‘a man samh't'dun, the thief.”
simple use of vocabulary concerning the dog, augt*and ‘hungry’

use of basic cohesive devices, e.g. ‘so’ and ‘then’

attempts in constructing complex structures, &hen the dog finished it's (x) eating,
it ran after me.’

inconsistent use of past tense to narrate a past,e/g. ‘the policeman coming (came)
and catch (caught) him and | saved the dog.’

incorrect use of possessive pronouns, e.g. ‘I veefihd it’s (its) master’

Student Exemplar 2

One day, Isawadog . anpd Husd o  F avur £ 400
Wi/umm JY: VA - s Mmf//ﬂﬂ#( Tdn
74 .ﬁZIOf%,W,{,M/m/ WW i WW
me ﬂ//@;fé I pan , At ardl pan Wm S
w7 Y/ aﬁ/%’fmr /ﬂm&ﬁéﬂ
Lin awadley A/ 7n€m/mz( /7’ i) Ao a= s
% Ua/ﬂ'«i} jw// /ﬂf’?’f 421 -/}féféf Mg s L T wend
Ao J@ﬁff/ 10 mapder o AT T /J('M‘f’”
W X ,f;&a wandos o arlelpaty o 2
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Students’ Spare Time Activities(6ERW3/6ERW4 Part 5)

This task asked students to write a report abaitatttivities students were engaged in
during their spare time based on the prompts givarmind map.

John is writing a report for his school magazine abt how students spend their
spare time.

You are John. Writeabout 80 words. You may use the following ideas your
composition.

learn newr skills

reading

e.g. stories,
NEW SPapers

roeet newr

hetter fiienda

bealth learn nensr

things
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Student Exemplar 3
Content

provides some relevant ideas to the prompts widwadetails but most are taken from
the mind map except for ‘they can have a healtalitmng body’

Language

same sentence pattern repeated, e.g. ‘they somsetinf®cause they think...can’
throughout the passage

use of modals, e.g. ‘they can...’

use of cohesive devices, e.g. ‘too’ and ‘because’

use of limited range of vocabulary and verb fornith iew grammatical and spelling

mistakes

Student Exemplar 3
Students’ Spare Time Activities
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Student Exemplar 4

Content

provides some relevant responses to the promgidimited details
ideas are only sometimes clear and not very cohexan ‘For example, some student

go to sport’

Language
repetitious sentence patterns, e.gcan make you...’
uses a limited range of vocabulary

repetition of the verb ‘go’, e.g. ‘student go toalts’ and ‘go to play computer’

Student Exemplar 4

203



P.6 Speaking

12 or 24 students (depending on the school size) veadomly selected from each school
to participate in the oral assessment. No attenagt wade to report results for schools in
terms of the percent achieving basic competenspéaking because of the sample size.
However, a summary of the overall performance wéktudents is given in the ‘General

Comments on P.6 Student Performances’ section.
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Performance of the Best P.6 Students in TSA 2008

P.6 Listening

Students with the best performance demonstratédaiiéty in the following areas:

Unfamiliar Expressions

Students were able to interpret the meaning ofroitia expressions in spoken texts,
e.g. The host of the radio programme says, ‘Nexé tiwe’'ll talk about ‘My dream
job’ meaning the callers will talk about ‘the jdiey most want’ (6EL1-6EL4 Part1B

‘Phone-in Radio Programme’ Q.8).

Specific Information

Students were able to extract specific informafrem spoken texts, e.g. John and
Mary are asking Miss Wong about why she likes teggcloy referring to ‘Miss
Wong...and we were wondering why you decided to bec@nMaths teacher’
(6EL2/6EL3 Part 3 ‘Jobs’ Q.1).

Inference Skills

Students demonstrated good inference skills inrmnfg information from spoken
texts, e.g. Alan visits Hong Kong in December bigming to ‘he (Alan) returns to
Hong Kong every winter for two months’ (6EL1/6EL&rP 1B ‘Phone-in Radio
Programme’ Q.5) and Peter took the side path bedagighought the side path was
easier when listening to ‘It (the side path) wemvdhill. It seemed to go all the way
down’ (6EL1/6EL4 Part 3 ‘Hiking’ Q.5).

Main Ideas

Students were capable of grasping the main idegisaken texts, e.g. Alan and Mary
took a bus home at the end of the story by refgrtm ‘Can you guess what
happened?...Alan and Mary found a road and a bpsathin an hour’ (6EL1/6EL4
Part 3 ‘Hiking’ Q.7) and why Tang’s nickname is ‘iMag Tree’ when listening to
the host say, ‘You must feel pretty tall here inngoKong' (6EL1/6EL4 Part 2
‘Basketball Player’ Q.3).

Students were able to identify details to suppaatnmdeas. For example, students

interpreted that writing reports was a kind of pamek which Miss Wong found
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most tiring when listening to Miss Wong say ‘whsitnnost tiring is the paperwork’

and ‘we have to write up lesson plans...and writ@ntsh (6EL2/6EL3 Part 3 ‘Jobs’
Q.4)

Connection between Ideas

Students were able to use reference words to coanddnterpret ideas in a spoken
text. Students understood ‘those’ which referrethto gifts that you make yourself
when listening to Jenny’s mother say, “I called s#n0Gifts from the heart”
(6EL2/6EL3 Part 2 ‘Gift’ Q.6).

Personification

Students were able to identify personificationgiiptetation of a hamburger as a
person, when the hamburger introduced itself, “Tmeover. So I'm brown on both
sides. Thick and juicy, | taste yummy with frie@EL2/6EL4 Part 1A ‘Riddles’ Q.3).

Tone

Students could identify the emotional intent of Hpeakers. For example, Tang, the
basketball player replied in an ‘unhappy’ tone whies host asked how he felt about
people comparing him to other great basketballgota{Q.5) and expressed his ‘proud’
feeling when talking about his experience playiogthe ‘Big Bulls’ (6EL1/6EL4 Part

2 ‘Basketball Player’ Q.7).

P.6 Reading

Students with the best performance demonstratackthiéty in the following aspects:

Unfamiliar Words

Students were able to interpret the meaning ofroitix expressions in short reading
passages, e.g. ‘every child is unique’ refers itwi@n are ‘special’ (6ERW1/6ERW4
Part 3 ‘School Newsletter’ Q.6) and ‘Mr Chan staspen-mouthed at Martin’ refers to
the fact that Mr Chan is surprised by Martin (EERBRERWS3 Part 4 ‘A Play’ Q.11).
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Main Ideas

Some able students were able to identify the nalea df a given paragraph and that
of the full factual report about staying fit (EERWWERWA4 Part 4 ‘A Report’ Qs.3 &
8).

Some students were capable of identifying thedjishe poem by choosing the best
title ‘A Fun Time’ where the boy spent some timayphg in a day (6ERW3/6ERW4
Part 1 Q.6).

Inference Skills

Students could interpret some implicit meaningiténary texts, e.g. the writer ‘does
not say much’ by reading ‘but my mouth sticks like glue’ of a poem
(BERW1/6ERW?2 Part 1 ‘Poem — The Test’ Q.4).

Students could extract information which was nqlieily stated in a newsletter, e.g.
Mr Thomas Cheung will teach ‘P.4 Maths’ by refegrito ‘teach upper primary
Maths this year’ and ‘Mr Thomas Cheung’ has beachmg the least number of
years by referring to ‘it is his first year of téawy’ (6ERW1/6ERW4 Part 3 ‘School
Newsletter’ Qs.3 & 7 respectively).

Students were also able to show good inferencks sikilen Mr Chan doesn’t think
Martin can be an astronaut since Martin ‘is not sreaough’ by inferring ‘Do you
think you will become an astronaut with your schesults?’ (6ERW1/6ERW3 Part
4 ‘A Play’ Q.5).

Connection between Ideas

Students were able to use reference words to coanddnterpret ideas in a literary
text. Students understood ‘it" which referred te thvater’ when reading ‘The pond
was as blue as the sky and | jumped into it’ (6ERBEBRWA4 Part 1 ‘Poem — A Fun
Time’ Q.4).

Rhyme

Students could identify pairs of rhymes in a podnens the end consonants were spelt
differently, e.g. ‘floor’ and ‘more’ (EERW1/6ERW2aR 1 ‘Poem — The Test’ Q.7).
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Reference Skills

Students could find the meanings of words usingntiein from a dictionary entry,
such as ‘beg’ to mean ‘ask for something very sy (6ERW1/6ERW3 Part 4 ‘A

Play Q.7).

P.6 Writing

Students with good writing skills could write simapbescriptions and narrations in
paragraph form and provided many relevant ideds suipporting details. They were able
to communicate their ideas effectively, clearly amtherently. They demonstrated good
language skills by using a range of vocabularyjedasentence patterns and cohesive

devices. Students generally made few or no grarcedand spelling mistakes.

An Injured Dog (6ERW1/6ERW?2 Part 5)

Students wrote a story about an injured dog basdgtleoprompts and pictorial cues given.

Descriptions of the injured dog were coherent sathporting details and well organised.

Student Exemplar 5

Content

a very clear and interesting description with suifipg details
paragraphing adds to coherence
use of dialogue adds to overall richness of thie tex
provides an appropriate ending

Language

successful attempts at writing complex sentencgs,'@ne day, | saw a dog on the
street when | took a walk after finishing all mynhework.’

use of wide range of vocabulary, e.g. nervous, eddd

good control of tenses and language use
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Student Exemplar 5
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Student Exemplar 6

Content

provides interesting ideas with supporting details

paragraphing adds to coherence
Language

use of dialogue conventions such as ‘I went tgotteshop and said, “Is there any dog

food?”
some attempts at the use of passive voice, e.ge ‘svgprised by and ‘was named’
some attempts at complex vocabulary but not uspppately

misuse of pronouns as possessive pronouns, &dits) eyes’

Student Exemplar 6
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Students’ Spare Time Activities(6ERW3/6ERW4 Part 5)

Students wrote a report about the activities stisdesere engaged in during their spare
time based on the prompts given in a mind map.sldeare relevant with supporting

details and well organised.

Student Exemplar 7

Content

many relevant ideas with supporting details abativides students are engaged in
their spare time

communicate ideas very clearly and coherently

Language

correct use of cohesive devices e.g. ‘so’, ‘but decause’

attempts at more complex structures, e.g. ‘I thigitching TV should be the way to
spend our spare time’ and ‘If we can do this, wikallihave a healthy future’

a small range of vocabulary and expressions, ieig.fun’

correct use of modals, e.g. they can learn new skills...’
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Student Exemplar 7
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Student Exemplar 8
Content

provides relevant ideas with supporting details ‘@lgey think doing sports will make
them healthier...’

paragraphing — ideas very clear and coherent
Language

uses a limited range of vocabulary, sentence pattemd verb forms fairly
appropriately with some awkward phrasing and spglnistakes

attempts at the use of the ‘that’ clause, thoudtaleays correct

Student Exemplar 8
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P.6 Speaking

Students with good speaking skills were competetite following areas:

In ‘Reading Aloud’, students read the texts aldudritly and clearly with appropriate

pausing and intonation. They made very few proratiai mistakes.

In ‘“Teacher-Student Interaction’, students providelgvant answers to most of the
guestions and were often able to elaborate by girayiexamples or further details.
They responded naturally and readily to differemgids, using a small range of
vocabulary, varied sentence patterns and cohesveeas with few grammatical

mistakes.

In ‘Presentation’, students were able to providarage of ideas relevant to the topic
and elaborate with details, e.g. students couldemade of the pictorial cues to
describe their family life such as playing chesspping, having a barbecue and
eating out (6ES06); utilise the prompts to talk wbactivities engaged in public
libraries including playing games, reading newspap®@d magazines, surfing on the
Internet and borrowing and returning books (6ES88)dents spoke very clearly and
presented well-organised ideas with few mistakgsamunciation. They used a range
of vocabulary, varied sentence patterns and cobaivices with few grammatical
mistakes. Appropriate eye contact with the orah@rars was maintained throughout

the presentation.
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General Comments on P.6 Student Performances

P.6 Listening

There was no significant improvement in listenirggfprmances as compared to the

previous year.

Students performed well when given pictorial cuegxtracting specific information

and identifying main ideas.

The majority of students were able to distinguigiween various initial and mid

consonants.

Students showed steady performance in identifyiregspeaker’s tone, for example,

when the speaker spoke in a sad or happy tone.

As in the previous year, about half the studendsdificulty in connecting ideas using
contextual clues or reference words and identifyimey main ideas when more than

one piece of information was given in a spoken text

Although students experienced difficulty with maideas and inference, they
performed better in interpreting information anfiéinng meaning when pictorial cues

were given as options rather than verbal cues.

P.6 Reading

As in the last two years, students were, by argk|aable to locate information in a
chart and extract specific information from texésg. notices and posters, and
identifying specific information with the help ofcporial cues. Their skills, however,

did not extend to interpreting unfamiliar wordsespressions in context or extracting

specific information from longer reading passages.

Most students could interpret implied meaning iarstsimple reading texts; however,
almost half the students had difficulty using iefeze skills to interpret the meaning of

a text and deducing main ideas from supportingldeta

More than half of the students performed well i@ipreting poems by understanding
the literal meaning and considering what was indpbe suggested. Many students

could identify rhyming words in a poem by sound wetthe end consonants were spelt
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the same and a considerable number of studentd @itify rhyming words in a
poem by sound, i.e. where the end consonants \petedifferently (e.g. ‘floor’ and
‘more’). This suggested that some of them weretityamy rhyming words by looking

for similar letter patterns rather than for theuatsound of the word.

Students had difficulty in reading because thekdddasic vocabulary which would
allow them to build a schema to comprehend a wrig&t. It has been suggested that
students at this key stage would benefit from nexgosure to a variety of reading

materials to include riddles, poems and extendeskpr

P.6 Writing

In general, students performed slightly better \&itharrative ‘An Injured Dog’ rather
than an expository piece of writing ‘Students’ $pémme Activities’. However, some
able students could expand their ideas and orgéisento paragraphs when writing

the latter.

The two writing tasks were provided with promptsl aet in a simple and familiar

context. Students were able to provide interesiitegs with relevant details. For

example, when writing about an injured dog, stuslemére able to use a range of
adjectives to describe the dog’'s appearance (eegl and sick). They could also

provide a factual account of the story and an gp@t®@ ending. When writing about

students’ spare time activities, some students wagable of giving elaboration on the
prompts provided.

A few students failed to read the instructions $futdents’ Spare Time Activities’
carefully. Instead of writing about the activitidege students were engaged in during
their free time, they focused on individuals, élgor ‘John’ as the subject. Some
students did provide relevant ideas in respongleet@rompts with supporting details
but most ideas were taken from the mind map witlaolding their original thoughts.
For ‘An Injured Dog’, some students could only pdeva brief account of the story
but the descriptions lacked clarity and coherence.

Repeated use of action verbs and language pati&®sevident in some students’
writing in the two tasks. The writing lacked credyi and exemplified the students’
lack of vocabulary and language patterns.
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Many students could use simple cohesive devicesate their writing more coherent.
Some could use varied sentence patterns and a cangeabulary in their writing.
However, past tense was not consistently usedrtataavents and there were spelling
mistakes. Passive voice was often used inaccuratelyinnecessarily, suggesting that

students had been introduced to it prematurely.

Most students were eager to write and could produesgting task of about 80 words.
However, they had problems in grammar, spelling sedtence structures. Most
students had problems in the use of possessiveuymsne.g. ‘I could not find it's (its)
master’. Many students failed to use the past teogsistently to describe past events;
they used other verb forms, e.g. ‘it will went (Mebgo) to...” and ‘I can found (could
find) his master. Many students could not spelmomon words correctly, e.g.
‘sunddently’ for ‘suddenly’, ‘activites’ for ‘actities’ and ‘becaus’ for ‘because’. The
misspelling of words indicated an inadequate g@fsphonics and the number of
syllables in words. Literal translation from Chiaesgas found in some of their writing,
e.g. 'l think the dog is very happy with his famgiay’ and ‘arts is good choose too’.

P.6 Speaking

In the oral assessments, students presented diras well using a limited range of
vocabulary and basic sentence patterns althoughngatical mistakes were often

apparent.

On average, students were able to read all or afidbe texts aloud quite clearly and
audibly. Some students dropped end consonantsdi@isvike ‘libraries’, ‘magazines’,
‘books’, ‘crowded’ and ‘bus/es/’. Words that sonbedents had difficulty pronouncing
included ‘areas’ & ‘information’ (6ES01), ‘enougl& ‘special’ (6ES03), ‘deck’ &
‘almost’ (6ES05), ‘weekends’ & ‘fresh’ (6ESQ7), walts’ & ‘even’ (6ES09), ‘sounds’,
‘important’ & ‘course’ (6ES11), ‘active’ & ‘whethé(6ES13) as well as ‘instead’ &
‘exercising’ (6ES15).

During the ‘Teacher-Student Interaction’, most stud were able to provide relevant
responses to most of the oral examiner’s quest®mme could even provide additional
details on familiar topics, such as ‘Library’ (6B$0Family Time’ (6ES03 & 6ESQ7).

In their two-minute presentations, many studentsewable to provide relevant

information and ideas based on the picture prompen delivering a speech or telling
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a story. They were able to communicate their idggte clearly despite some mistakes

in pronunciation.

In ‘Public Transport in Hong Kong’ (6ES02), someuddnts had difficulty
developing the main idea and limited their ideath®owords and pictures provided,
e.g. instead of providing elaboration they couldyolist the names and the
adjectives provided in the mind map. Some studaists lacked the experience in
taking some of the mentioned means of transpogt, ‘the tram’ or ‘the ferry’

which might also have hindered their performancgiving presentations.

Sub-papers ‘Healthy Eating’ (6ES11) and ‘Healthyvihg' (6ES12) were
challenging for some students. Some students haitetl background knowledge
about healthy foods: the names of the foods and they affect health and hence
found it difficult to answer or provide elaboration the oral examiner’s questions
during the teacher-student interaction; for ‘Heglthving’ (6ES12), students were
given four pictures illustrating some ways of kewpfit and healthy. However,
some of the students misinterpreted the four pestury giving an account of a
story while others could only list the activitidsetpeople were engaged in, saying
“the boy is walking” and “the girl is eating cornThey were unable to provide
relevant information and ideas on a topic givend@resentation.
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Comparison of Student Performances in English Langu age at
Primary 6 TSA 2006, 2007 and 2008

This was the third year that Primary 6 studentsigyated in the Territory-wide System
Assessment at the end of Key Stage 2. The pereermbgtudents achieving Basic
Competency is provided in Table 7.19.

Table 7.19 Percentage of Students Achieving Endlisanguage
Basic Competency in 2006, 2007 and 2008

Year % of Students Achieving English Language Basi€ompetency
2006 71.3
2007 71.3
2008 71.5

A comparison of the strengths and weaknesses aftiiént performances in TSA 2006,
2007 and 2008 provides useful information on hoachers can help students improve.

Table 7.20 summarises such a comparison.
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Table 7.20 Comparison of Student Performances ianglish Language at Primary 6 TSA 2006, 2007 and 28

Year
Skill

2006

2007

2008

Reading

The main strength of P.6 students was locati
specific information from a text, e.g. notices
and posters, and identifying specific

information when pictorial cues were given.

Many students were capable of inferring
information in short texts which the writer had

not stated clearly.

Almost half of the students found interpreting| .

unfamiliar words in context and

personification difficult.

Almost half of the students could not identify
main ideas and use supporting details to

deduce main ideas in longer texts.

g

Students were generally capable of locating
information in a chart, extracting specific infortina
from a text, e.g. notices and posters, and idemgjfy

specific information with given pictorial cues.

Most students could infer information in short,
simple reading texts, but almost half the studen
had difficulty using inference skills in interpneg

the reason for an action in a story.

Many students performed well in interpreting
riddles — how animals and fruits described
themselves but only half of the students could
identify rhyming words in a poem by sound, i.e.

where the end consonants differed in spelling.

Almost half of the students could not use

supporting details to deduce main ideas.

[S

Students were, by and large, able to locate
information in a chart and extracting specific
information from short, simple texts with the hel

of pictorial cues.

Most students could interpret implied meaning
short, simple informational texts; however,
almost half of the students had difficulty using

inference skills to interpret the meaning.

More than half of the students performed well
interpreting poems by understanding the litere
meaning and quite a number of students coul
identify rhyming words where the end

consonants differed in spelling.

Almost half of the students could not extend to
interpreting unfamiliar words or expressions in
context or extracting specific information from

longer reading passages.

yin

n
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Year
Skill

2006

2007

2008

Writing

Students performed better in completing a

narrative than an expository piece of writing.

Where tasks provided prompts in simple and
familiar contexts, many students were able to

provide interesting, relevant ideas with details.

Many students could not organise ideas in
paragraphs and lacked sufficient vocabulary to

express their ideas clearly.

Many students could write using verb forms in

simple sentences with spelling mistakes.

Students performed better writing a narrative
when the topic was related to their daily

experience.

When writing tasks were provided with prompts -

and set in a simple and familiar context, studen
were able to provide interesting ideas with

relevant details.

Many students could use simple cohesive devi
to make their writing more coherent. Some cou
use varied sentence patterns and a range of

vocabulary in their writing.

Many students had problems in grammar,
spelling and sentence structures, in particular,

using articles and pronouns.

ts

ces
d

Students performed better writing a narrative

than an expository piece of writing.

With adequate prompts and a familiar context,

students were able to provide interesting ideas
with relevant details. They could also provide a
factual account of the story with an appropriate
ending and give elaboration on the prompts

provided in a report.

Repeated use of action verbs and language
patterns was evident in some students’ works ¢
the two writing tasks. The writing lacked
creativity and exemplified students’ lack of

vocabulary and language patterns.

Past tense was not consistently used to narrate
events and many students used other verb forr
They also had problems in grammar, spelling

sentence structures.

ns.
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Year
Skill

2006

2007

2008

Listening

P.6 students were generally successful in

identifying key words.

Most students had no difficulty in sequencing th

pictures in the correct order.

Students performed better in extracting specifig -

information from surveys.

Capable students showed good ability in
identifying rhyming words in spoken texts and
good inference skills in interpreting the reason

for an action in a story.

e

P.6 students were generally successful in
distinguishing between various initial consonan

sounds.

Many students were competent in sequencing
pictures in the correct order even when

distractors were given.

P.6 students were able to extract simple

information from the spoken texts.

Students with the best performance were able
interpret personification of an object as a perso
and apply good inference skills. As in the
previous year, they could interpret the reason f

an action in a story or an event.

t

(0]

Students were generally successful in
distinguishing between various initial and mid

consonant sounds.

Students showed steady performance in
identifying the speaker’s tone, for example, whén

the speaker sounded sad or happy.

About half the students had difficulty in
connecting ideas using contextual clues or
reference words and identifying the main ideas
when more than one piece of information was

given in a spoken text.

Students showed competence in interpreting
information and inferring meaning when pictorial
cues were given as options rather than verbal

cues.
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Skill

Year

2006

2007

2008

Speaking

Students were able to read all or most of the te
quite clearly and audibly though some words

were mispronounced.

Most students were able to provide relevant
responses to some of the questions raised by t
oral assessors. Some could even provide furth

details on the topics familiar to them.

In ‘Presentation’, many students were able to
provide relevant information and ideas based o
the pictures given and communicate their ideas
quite clearly despite some mistakes in

pronunciation.

Some able students could elaborate their ideas -

when interacting with oral assessors. However
most students had difficulty elaborating their

ideas if they were unfamiliar with the topics.

XtS

he

%
=

Students were able to read all or most of the te
aloud quite clearly and audibly but some stude

dropped end consonants.

In addition to providing additional details on
familiar topics, some students responded

naturally and readily to different topics.

In ‘Presentation’, many students were able to
provide relevant information and ideas based o
the picture prompts when delivering a speech g
telling a story. However, some students had
difficulty completing storytelling. They tended
to express details in the pictures rather than the

main idea.

Students with good speaking skills were able tq -

provide a range of ideas relevant to the topic w|

some elaboration. They could communicate the

ideas quite clearly despite mistakes in

pronunciation.

XtS

nts
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Students were able to read all or most of the te
aloud quite clearly and audibly but some stude

dropped end consonants.

Most students were able to provide relevant
responses to most of the oral examiner’s
questions. Some could even provide additional

details on familiar topics.

In ‘Presentation’, students presented their idea:
well using a limited range of vocabulary and
basic sentence patterns although grammatical
mistakes were often apparent. Some students
misinterpreted the pictorial cues by giving an
account of a story rather than delivering a geneg

presentation on a topic.

Students with good speaking skills were able tg
expand their ideas based on the topic given. Tk
showed confidence and could communicate thg
ideas quite clearly despite mistakes in

pronunciation.
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